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Behaviour Management Policy and Procedures 
 

 
Aims of Hawthorns Primary School 

 
o To provide the highest standards of education through effective teaching and learning 

for all pupils with a broad, balanced and differentiated relevant curriculum. 
o To provide equal opportunity for everyone at our school regardless of race, class, 

gender, special educational needs, religion, culture of ability. 
o To encourage and develop independent thinking, lifelong learning, self-esteem and 

confidence, alongside respect and support for others. 
o To provide a safe, caring, happy and stimulating atmosphere within an aesthetically 

pleasing environment. 
o To encourage an educational partnership between children, staff, parents/carers and 

governors and to promote links with the wider community. 
o To provide efficient management with effective communications at all levels. 
o To further encourage teamwork amongst the staff. 
o To ensure the efficient use of resources – human, physical and financial to maximise 

educational outcomes. 
  

It is the right of every child at Hawthorns to feel safe and secure in their learning 

environment and have every opportunity to enjoy learning without distraction from 

others. 

 

It is the right of every teacher and adult at Hawthorns to be able to teach without 

obstruction and to work in a mutually respectful environment. 

 

At Hawthorns School we: 

 

 Teach responsible behaviour to our pupils using a range of strategies. 

 Agree, model and maintain high expectations which develop 

understanding of pro-social and pro-learning behaviour and the natural 

impact this has on ourselves and others. 

 Focus on developing skills for all children through understanding of the 

neuro-science behind behaviour and of executive functions *, teaching 

empowering skills and key models to support this process. 

 Raise pupil self-esteem and awareness of wider community and societal 

expectations of good manners and personal conduct. 

 Celebrate through recognition, and support through follow-up in order to 

build emotional intelligence, empathy, a moral compass and the intrinsic 

motivation to do the right thing.   

 Are explicit about what adults and pupils in the school can expect from 

each other. 

 Integrate behaviour management into all areas of school life through a 

structured and consistently applied hierarchy of praise and support. 

*Executive functions are a set of cognitive processes that are necessary for the cognitive control of 

behaviour: selecting and successfully monitoring behaviours that facilitate the attainment of chosen 

goals 
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The Teacher’s Responsibilities 

 
Core strategies for ensuring outstanding behaviour at Hawthorns are:  

 
1) Through implementation of best practice in learning and teaching: 

 

 Quality first teaching (inclusive, fun & inspiring) supported by outstanding planning and 
ongoing assessment that informs planning. 

 Marking which provides feedback, achievable targets that encourage positive learning and 
‘can do’ attitudes as well as marking that elicits a response and dialogue between teacher 
and pupil. 

 Establishing efficient and effective routines and practices  

 Involving pupils in the agreement of expectations through class charters based on our 
school charter. 

 
2) By building positive relationships:  

 

 Knowing the children as individuals. This means where they are in their learning, how they 
learn, what sort of people they are, and the best way to support them, encouraging 
confidence, self-esteem and positive relationships with other children and adults. 

 Recognition – e.g. actively noticing good behaviour, class Dojo points, achievement 
awards, positive messages to parents, in-class systems.  

 Good relationships with parents/carers built up by being available at the end of the day and 
by informing them of good behaviour as well as poor behaviour. We will endeavour to 
communicate key aspects of this policy in the most effective and appropriate way e.g. 
using translation services or communicating face to face, induction meetings. 

 Remembering a teacher’s own role in the behaviour of a class & being aware of the reason 
that may lie behind behaviour e.g. through inappropriate activity or timetabling, excitement 
over planned events, breaks in routine, accessibility of resources, building positive & 
quality relationships. 

 
3) By modelling and teaching learning behaviours 

 

 Helping children become independent and active learners, encouraging them to think for 
themselves, develop their own opinions, and to organise their time and resources 
effectively, with support from the teacher. 

 Knowing that an extremely agitated or angry child may not listen until they have 
deregulated.  Staff will use the 5-point response plan. 

 Knowing that humour can be an extremely powerful behaviour management tool. 

 Teachers giving explicit direction and being clear with reasons for actions and 
consequences for actions e.g. ‘I have moved you because you were disturbing other 
children and if you continue to talk I will need to sit you on your own’ 

 By not engaging children in protracted discussion about incidents but simplifying them in 
relation to school expectations e.g. ‘I understand that you feel something is wrong, but you 
are disturbing the learning of other children and I cannot allow you to do that’ ‘You kicked 
someone and even though you were provoked it is still unacceptable’ 

 To clearly set the expectation that respect means not raising voices at one another or 
answering back.  

 By utilising choice direction   e.g. ‘You can either complete this work now or you can 
complete it at playtime, it is your choice.’ 

 Using strategies such as ‘Working out Windows’ to deal with situations and empowering 
the child to deal with a situation should it arise again. 

 
4) By ensuring consistency of expectation from all stakeholders 

 

 All children from Reception to Year 6 are expected to move around the school quietly, 
safely, calmly and in single file with hands by their sides to avoid touching others. 
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 Establish and embed classroom routines and systems and maintain their use throughout 
the year. 

 Actively encouraging children to go to the toilet at appropriate times such as break and 
lunch. 

 Negotiating a class charter with the children at the beginning of a school year which 
exemplifies the school charter. 

 Ensuring that any follow-up is fair, appropriate, proportionate and reasonable for the 
action. 

 
 

The Parents’/Carers’ Responsibilities 

 
For pupils to achieve their full potential, it is essential that there are links and clear 
communications between home and school. Central to this is the understanding that teachers, 
parents and carers all want their children to be safe, happy and able to learn at their best 
within school. 
 
Parents can support their child to adhere to the expectations of the school community by: 
 

 Explaining to your child what school is for: a place for learning where he/she will be 
living with other people and that means sharing – books, equipment, adult attention 
and co-operating with others. 

 

 Helping your child with his/her learning. This means showing an interest in what your 
child has done at school, sharing reading books, ensuring homework is completed, 
looking after and returning borrowed books or resources and attending parents’ 
meetings and open evenings to discuss your child’s progress with the class teacher. 

 

 Supporting the school. Any worries or concerns should be shared first with the class 
teacher.  It is not always appropriate to voice your concerns in front of your child or 
other children in a public place.  Make an appointment. We are always willing to listen 
and come to a shared understanding. We expect that parents/carers actively support 
and encourage pupils’ good behaviour outside of school hours.  Unacceptable and 
poor behaviour outside of school hours, but which clearly identifies and/or links a pupil 
to Hawthorns School, will be dealt with under our behaviour policy. Serious breaches of 
this could lead to sanctions and ultimately exclusion for bringing the school into 
disrepute. This includes inappropriate use of the internet and social media, including: 
bullying, defamatory comments, cyber messages using any device. We also expect 
parents to understand that where only completely necessary; school staff will employ 
positive handling techniques that they have been trained in, to ensure the safety of 
your child and of others. 

 

 Acting on messages from the school. This may mean praising your child at home for 
actions at school or discussion and follow-up at home to support those imposed at 
school as well as understanding that undermining your child’s teacher or school in front 
of your child will create further situations that may be very difficult to repair.  
 

 Understanding that children also learn from watching the behaviour and actions of their 
parents and siblings. If the parent / carer criticises the school or acts in an antisocial 
way, the child may do the same, and this will affect his/her learning. Parents / carers 
who do not co-operate reasonably with school staff or who become abusive will be 
asked to leave the school premises and will not be permitted back until the situation 
has been resolved. 

 

 Sending your child to school on time, every day when he/she is fit enough to come, to 
notify school if he/she is not fit enough to come, and to collect him/her on time if they 
do not go home on their own. 
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 Sending your child to school ready to learn. Children need to concentrate to learn, and 
therefore need to be fit and well, to have had enough sleep, to have eaten a healthy 
breakfast, and to be suitably dressed. 

 

 Communicating with the school any special medical needs, or any special 
circumstances at home that may affect your child’s learning. 

 
Please note:  During the school day all parents, carers and visitors must report to the school 
office before contacting any other member of the staff or children. It is not acceptable for 
parents to approach staff when they are teaching. Equally, it is inappropriate for parents to 
approach support staff directly about their child’s behaviour without first consulting the class 
teacher, Assistant Head or Headteacher. Additionally, it is inappropriate for parents to canvass 
and seek the views of other parents in relation to behaviour issues specific to their child.  
 

The Child’s Rights and Responsibilities 

 
The School Charter of Hawthorns (see below) sets out clearly our shared expectations which 
have been agreed as a collaborative whole school process.  It is displayed throughout the 
school and is regularly explained and discussed with children. Every class, will further discuss 
and exemplify what these statements look like and thus have a model of behaviour using 
language and images appropriate to their stage of development.  
 
 
 

At School, 
 
           all children have the right to: 

 Be safe 

 Be happy 

 Be able to learn at their best 
 
 
In order to achieve this, the school recognises that these key messages form part of pro-social 
and pro-learning behaviour.  

 
 
 

           all children have the responsibility to: 

 Make sure others are safe 

 Make sure others are happy 

 Make sure others can learn at their best 
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The consequences of meeting or not meeting each expectation is focussed first on the ‘natural 
impact’ on self and others i.e. if we are kind and calm in how we respond to others, they will 
feel safe.  If we respond unkindly or aggressively, others will feel unsafe and may feel scared.  
The reason for this is that a focus on the natural impact supports the development of 
emotional intelligence, empathy, a moral compass and intrinsic motivation to do the right thing.  
If consequences are focussed on the rewards children will get or the punishments they will 
suffer, it leads to children: 
 

 Thinking about what’s in it for themselves rather than developing social and emotional 
intelligence 

 Doing things because they think they may be seen or get caught rather than 
developing a strong moral compass. 

 Becoming dependent on authority rather than developing the independence to think 
through the right thing to do for the well-being of themselves and others. 

 Relying on extrinsic motivation rather than feeling motivated internally to make moral 
decisions. 

 

Internal motivation, independence and a clear moral compass are crucial for children’s futures; 

by building these early, they will be better equipped to avoid the common pressures 

experienced in teenage hood and beyond which lead to substance abuse, risky behaviours 

and crime.  

 
Should expectations be the same for everyone? 
 
Yes. We believe it is important for everyone to be safe, be happy and to be able to learn at 
their best. This will only happen if every person in the class (including adults) keep to the 
charter.  
 
However, we also believe that some children will need adjustments and additional support to 
ensure they can succeed.  
 
Will everyone find it easy? 
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No. We know from neuroscience that some children in the class will find this genuinely more 
difficult. This is because their neural pathways haven’t yet developed in the areas of the brain 
needed for these ‘Executive Function skills’. 
 
What are Executive Function Skills?  
 
Executive Function skills include:  
 

 Working Memory 
 Attention control  
 Impulse Control  
 Self-regulation - managing energy and emotions.   
 Cognitive Flexibility – being able to think of different solutions 
 Processing Speed 

 
 
A visual scaffold is used in all classrooms to aid both teachers and children to recognise when 
the impact of their behaviour starts to affect themselves or others.  It guides them in what they 
could change and what the next step will be if they continue with the behaviour.    

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Positive Recognition 
 
The most effective form of behaviour management is one which notices where good behaviour 
is occurring and promotes it. At Hawthorns, we have a weekly whole school celebration 
assembly where the learning behaviour, achievements and hard work of children from each 
class is celebrated. 
 
Within each classroom, there is an expectation that there will be recognition systems related to 
individual, group and whole class achievements. These include Dojos, stickers, achievement 
charts and extra playtime. This will be decided upon between the class teacher and the 
children. 
 
 
 
 
Behaviour Scaffolds 
 
A behaviour scaffold is a tool put in place to support a child to self-manage their behaviour 
choices.  If a behaviour scaffold is considered necessary, the school will look at all that is 
known about the child to gain a better understanding of what kind of scaffold would be the 
most appropriate. We aim to understand the holistic needs of the child. The scaffold is 
presented and/or used in response to the needs of the child and where necessary will be 
shared with parents. It is recommended that it be used for a maximum of 4 weeks after which 
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progress should be reviewed. There are occasions when a scaffold will be part of our Pastoral 
Support Plan in conjunction with any outside intervention. At the end of the defined period, 
progress will be reviewed.   If the behaviour has not improved, parents will be invited into 
school for a meeting to discuss next steps and further interventions. 

 
Developing executive function skills 
 
Some children do not show good executive function skills due to: 

 Difficult life experiences which have meant that the neural pathways in the area of 
the brain responsible for executive function skills have not developed well.  

 Having a neurodiverse cognitive profile (e.g. autism, ADHD, dyslexia, DCD, 
dyscalculia) in which some areas of executive function do not develop in the same 
way.  

 Experiencing too much trauma or stress and this has led to ‘toxic stress’ (during 
which regions of the brain, including those in charge of executive function, become less 
active).   
 

What difference do Executive Function Skills make?  
 
If developed well, executive function skills help a child to keep to expectations mapped in the 
school charter.  If not developed well, children will need additional scaffolds, adjustments and 
support from adults and other children in the class.  First, staff ‘prepare for children to do well’. 
This means making sure lessons and the classroom environment reduce stressors and help 
children to learn at their best and manage their difficulties successfully. Providing learning and 
environmental scaffolds such as writing frames, talking buttons, sensory cushions, ear buds 
and micro-environments can make a huge difference.  If a child still doesn’t manage to keep to 
expectations, the member of staff will follow the ‘5 Point Response Plan’. 
 

    
 
 
 
 
 
 
 
 
 

 
We know from neuroscience that when children deregulate, the areas of the brain responsible 
for rational thinking, reasoning and problem solving are blocked. This means the first priority is 
to regulate the child; this will only work by showing empathy and support – even when a child 
has done things we don’t agree with! Showing support and empathy doesn’t mean we have to 
condone the action.   
 
We also know that responsive, positive relationships are crucial to long term well-being and 
success.  When children feel bad and identify as ‘bad’, their responses can worsen into a 
spiral and children become trapped into a punishment cycle.  It is therefore crucial that adults 
always respond calmly and supportively so that a child’s self-concept is protected.  
 
However, we recognise that maintaining high expectations in a class is crucial; it is therefore 
vital that there remains a consistently tight focus on the importance of pro-social and pro-
learning skills.  When a child doesn’t meet expectations, the adult should make sure other 
children know that these are so important that the children who aren’t managing them will be 
given lots of extra help, just like someone in reading might receive if they are struggling.   
 
In Step 5, the adult problem solves with the child. During this step, the concerns of the child 
and the adult are raised and ways to meet both are discussed. During this step, expectations 
set out in the charter and concerns they are not being met are raised by the adult. The child is 
also supported to empathise with the needs of others and think through what needs to happen 
to address any negative impact their actions may have had on others.    
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If a pattern in this response is seen and the 5 Point Response strategy hasn’t solved this, an 
individual support plan should be started.  
 
What makes this different from a traditional behaviour management strategy? 
Much of what happens will be the same; it is how it happens and the intentions and focus 
behind the adult actions that will be different.  
 
a) Supportive Intentions 

When a child isn’t managing, the 5 Point Response will be used to help get them back on track 
and they will be reminded of the needs of the adult and others in the class. The focus will be 
on regulation, protecting self-esteem, developing emotional intelligence and collaborative 
problem-solving. 
If a child’s actions are stopping others from learning or putting others at risk, of course it isn’t 
appropriate for the child to remain in the class. However, how this is communicated will be 
very different – it will be in a supportive and calm manner emphasising that the adult needs to 
help the child find a place to be where they and others around them can feel good and 
successful.  The intention will be to secure the best achievement for all children – the child and 
the rest of the class.   
 
b)  A Skills Focus 

This approach is also far more concerned and rigorous about children making progress in the 
skills that are preventing them from meeting the learning charter in the first place. This differs 
from traditional behaviour policies that assume sanctions alone will help children to make 
progress.  
 
What happens if this 5 Point Response Plan doesn’t work and a child continues to fail 
to meet expectations on the charter?   
Every child deserves to be safe, happy and be able to learn. It is therefore vital that, if a pupil 
in the class is putting this at risk, the right support is put in place so that other children are 
protected.  
 
If use of the a) 5 Point Response Plan b) work on the missing skills and c) scaffolds and 
adjustments to help whilst these are still developing isn’t proving sufficient, it may be the child 
needs different provision whilst they develop the necessary skills.  
 
This might be an alternative timetable with shorter sessions in class for tasks in which they are 
able to achieve well along with sessions within the Nurture or similar room to practise key 
executive function skills; it might also include working within other contexts in the school, such 
as in younger classes (if appropriate) or other places where the child can build confidence and 
skills. In all contexts, the specific skills, which will be the focus, should be explicit, decided with 
the child and their progress tracked.      
 
Pro-social learning hub: 
 
Ethos: The pro-social learning hub is a place for children to have successful lunchtimes where 
they can engage in play and games that are supervised closely by an adult. It is a place to 
practise social skills and learn to deal with difficult situations in the playground which are 
actively taught to the members of the club. The adult in charge of the hub acts as a mentor for 
those children if they are having difficulties interacting with others. 
 
The pro-social learning hub is not a punishment and it is not a place where children must sit in 
silence and finish work. It is a place of learning, safety and fun. 
 
This results in a more positive playtime experience for all, children and staff alike. Children are 
identified by members of staff for the pro-social learning hub for all sorts of reasons, some of 
which could be: 
 



Page 10 of 17 

 Repeated stage 2 behaviours in the playground resulting in being spoken to often by 
staff.  A child causing upset or arguments amongst a peer group, and those arguments 
seem not to be subsiding. A shared place in the pro-social learning hub may be 
considered to move the child away from others that may be upsetting him/her or 
provoking the child to engage in play and behaviours that are not appropriate. 

 Repeated stage 3 behaviours – consider a full-time place in the pro-social learning hub 
to prevent green forms from building up for the child and to address any social and 
emotional issues that may be occurring. 

 Children who find it difficult to cope out in the playground and who find making and 
sustaining friendships difficult – The pro-social learning hub is a place for them to relax 
and make friends. 

 Children who have close friends but that might engage in silliness and inappropriate 
behaviour with those friends, resulting in green forms. 

 
Children are referred to the pro-social learning hub in conjunction with the SLT, the adult who 
runs the hub and the SENCO/Inclusion Manager. Some children are casual users of the hub 
by choice, where they have self-referred. However, SLT should be informed and authorise 
this. 
 
After an appropriate period of time, under close supervision and discussion with the class 
teacher, the children are reintegrated back into the playground and the situation is monitored 
closely. Each child is different so the time scales and support is according to the needs of the 
child. 

Follow-up/Support 

 
The grid below outlines a hierarchy of actions/support and record keeping to guide teachers in 
a consistency of approach across the school. All incidents are unique and therefore it is 
difficult to lay down hard and fast rules.  The information therefore, is a guide and not binding.  
DECISIONS ABOUT INTERNAL/EXTERNAL EXCLUSIONS CAN ONLY BE MADE AT THE 
HEADTEACHER’S DISCRETION.  THIS IS A LEGAL  
REQUIREMENT. 

 

 

 
Behaviour 

Appropriate 
responses/Follow-up 

Action 

S
ta

g
e

 1
 

Aggravations- examples include: 
Calling out 
Wandering about classroom 
Running in the school building 
Not putting hand up to talk 
Interrupting other pupils 
Ignoring minor instructions 
Silly noises/Minor Annoyances 
Pushing in the line 
Talking during silent work 
Chatting that disrurbs learning 
Minor Playground Incidents 
Interfering with other pupils’ belongings 
Misusing school equipment 
 

Eye contact 
Verbal reminder 
Drawing attention to the natural impact 
of the behaviour 
Statement of inappropriate behaviour  
and consequences for repeating it using 
agreed school language 
Practise of desired behaviour 
Change of seating 
5 Minute playground cool down period  
Tactically ignore 

 

Not recorded. 
 
No other staff members involved. 
 
TA & Teachers on duty deal with playground 
incidents 
 
After several repetitions within a small time frame 
then move to stage 2 
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2
 

Less Serious 
Repeated stage 1 behaviour 
Refusal to work/Unacceptable output 
Deliberate low level disruption 
Accidental damage through carelessness 
Cheek, off-hand comments 
Minor challenge to authority 
Minor, non-directed swearing 
Repeatedly annoying other children 
Playground skirmish 
Being in a building unauthorised 
Spitting 
Wearing of non-uniform jewellery 
Bringing in inappropriate toys, trading cards 
etc 
Eating sweets in school 
Minor health and safety dangers 
 

Some strategies from above 
Use of 5 point response plan 
Use of ‘Working out Windows’  
Separation from the rest of the class 
within classroom 
Writing a letter of apology during 
playtime / breaktime 
Child to lose 5 - 20 minutes of 
lunchtime/playtime to complete 
unfinished work 
Repair/ clean-up of damage. 
Sweets or foodstuffs will be confiscated 
and disposed of. 
Jewellery, toys, cards etc will be 
confiscated and returned to pupil at the 
end of the day. 
Consider support plan – according to the 
child’s needs. 

TA/Teacher on duty to verbally report playground 
incident to class teacher who will in turn 
record/respond in line with school policy. 
 
If appropriate, class teacher to verbally inform 
parent and follow-up 
 
Repeated incidents within a short time frame 
should be reported to parents 
 
Repeated incidents in the playground – 
consider pro-social hub to prevent escalation 
 
Repeated incidences in general – refer to 
SENCo /SLT for discussion 

 
Repeated incidents of stage 1 or 2 behaviours 
can lead to all minor incidents being logged on 
CPOMS in order to build up a picture for the 
child 

S
ta

g
e

  
3
 

More Serious 
Repeated Stage 2 Behaviour 
Deliberately throwing small objects with 
intention of harming or breaking them. 
Harming someone 
Damage to school/pupil property 
Leaving class without permission 
Repeated refusal to do set tasks 
Deliberate rudeness to adults 
Harmful/offensive name calling/Directed 
swearing at another child 
Bullying- repeated name calling, threats or 
violence over a period of time where the 
child understands the impact of their actions 
on the other party 
Less serious playground incidents/fighting 
Not handing in mobile phones or other 
electronic devices 
Unprovoked attacks – an assault which 
comes without any provocation 
Deliberately walking away from an adult 
Refusal to move away when told to by an 
adult 

Use 5 point response plan and follow up 
with collaborative problem solving 
Use ‘Working out Windows’ 
Informal contact with parents by class 
teacher 
Separation from the rest of the class 
- external from classroom 
Writing a letter of apology during 
playtime/breaktime 
Child to lose 20+ minutes of 
lunchtime/playtime to complete 
unfinished work or implement restorative 
justice action 
A behaviour support plan monitored by 
appropriate senior member of staff on 
site, copy sent home at end of week to 
parent 
Internal exclusion/Playground exclusion/  
Withdrawal from whole school events 
e.g. trips 
Confiscation possibly as a result of a 
search 

All incidents recorded on CPOMS & circulated 
amongst SLT/relevant staff (kept on file)  
Parental contact recorded on CPOMS & circulated 
(kept on file) 
 
Reported to appropriate senior member of staff 
on site .  
Repeated incidents within a short time frame to 
be reported  to appropriate senior member of 
staff on site 
 
Repeated and more serious incidences in the 
playground – definite referral to Pro-social 
learning hub 
 
Item that has been confiscated to be kept 
locked in the office and returned to the parent 
only, unless where we have stated it will be 
disposed of. 
 
Repeated incidences refer to SLT / SENDCo  

S
ta

g
e

  
4
 

Very Serious 
Repeated Stage 3 Behaviour 
Repeatedly leaving the classroom without 
permission 
Fighting in the classroom 
More serious playground incidents/fighting 
Serious fighting & intentional physical harm 
to other children 
Throwing large dangerous objects 
Serious challenge to authority 
Verbal abuse/swearing to any staff or parent 
Bringing the school into disrepute e.g. on 
public transport, road. 
Vandalism/Graffiti – intentional damage to 
school/other people’s property 
Stealing 
Persistent bullying  
Racist or homophocic incidents 
Truancy 
Malicious or inappropriate use of new 
technologies 
Leaving class without permission and in 
defiance of  adult authority 

 

Formal telephone call/contact/ letter/ 
meeting with parents (teachers to seek 
support and guidance from SLT) 
Possible recompense for 
damaged/stolen property from parent 
School ‘community service’ 
A behaviour support plan monitored by 
appropriate senior member of staff on 
site monitored and shared between 
school and home 
Alternative provision as part of individual 
plan 
Daily home school behaviour 
book/contact 
Possible denial of technology access 
rights  
Possible fixed term exclusion up to 15 
days/Permanent exclusion 
Exclusion from site at lunchtimes 
After school detentions 
Withdrawal from whole school events 
e.g. trips 
Internal exclusions for a period of 3 or 5 
days 

All incidents recorded on CPOMS & circulated 
amongst SLT/relevant staff (kept on file)  
 
Requires immediate involvement of 
Headteacher/AHT/SLT and may involve 
positive handling techniques.  Incidents 
requiring positive handling to be recorded 
formally. 
 
If persistent, liaison with school SENDCo and 
Family Services Team to identify whether 
behaviours being displayed reflect an underlying 
emotional, social or mental need for which a child 
needs additional support. In these cases, child to 
be placed on SEN register and to access 
additional support, such as a mentor, and, where 
appropriate, CAF to be completed to access 
additional services e.g. CAMHS.' 
 
Incidents recorded on CPOMS & circulated or 
through ABC chart (to be kept on file) 
 
Parental contact recorded on CPOMS & circulated 
 
Repeated exclusions should be brought to SMT to 
think about Managed Move. 
 
Persistent stage 3/stage 4 behaviours – SLT 
complete a chronology (interventions, meetings, 
incidents CPOMS) for child  to ascertain what 
other support must be put in place urgently to 
avoid exclusions. Children placed on the ‘at risk of 
exclusion register’ 
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RECORD KEEPING 
 
Hawthorns uses an online record keeping system called CPOMS. This system is used not only 
for behaviours, but also for child protection, SEN, parental communication and medical issues. 
Not all staff have access to all document vaults, as some may be of a sensitive nature. 
Staff needing to access further information for a child in their care must speak to their line 
manager on the SLT to access full details. 
 
All incidents from stage 3 upwards, must be recorded on CPOMS to ensure an accurate and 
full history of each child is kept. The responsibly for completing this is as follows: 
 
CPOMS incident is added by the member of staff witnessing behaviour incident 
CPOMS action is added to the incident by the member of staff who applied sanction or parent 
communication follow up. Incidents can also alert other staff members to keep them informed 
ie HT/AHT/SENDCo. All staff are responsible for monitoring their CPOMS dashboard to 
ensure they are aware of all alerts that have come through. 
 
CPOMS enables us to make regular detailed assessments of behaviour so that we can be 
responsive and support children and teachers in maintaining and promoting positive 
behaviours across the school.  Where behaviour analysis shows specific patterns or concerns 
these can then be addressed proactively. 
 
It is expected that any serious incident has been shared with parents and carers in a timely 
manner. Consideration may need to be given to safeguarding concerns for some children. 
 
ABC (Antecedent Behaviour Consequence) form/Individual log 
Where there are concerns that a child may be at risk of exclusion and strategies in place are 
not having a positive effect on behaviour, an ABC form may be used. This ABC form will 
record the antecedent (trigger) prior to the behaviour, the actual behaviour as well as the 
consequence. The consequences will continue to be in line with the stages as outlined in the 
table above.  The information on the ABC form will be used to identify patterns in behaviour 
and inform further intervention for the child.  This will form part of the Pastoral Support Plan for 
the child. 
 
 
Exclusions 
 
Exclusions are used as a last resort after many other behaviour strategies have been tried.  
 
An Internal Exclusion requires a student to be excluded from all contact with classmates 
during the school day including break times & assemblies and to be supervised by a 
nominated member of staff with the parent or carer formally informed of actions. 
 
During an internal exclusion the class teacher is responsible for providing work for the child 
that they can complete independently. The work will be marked and given back to the child. 
 
  

S
ta

g
e

  
5
 

Extremely Serious 
Repeated Stage 4 Behaviour 
Extreme danger or violence  
Very serious challenge to authority 
Verbal physical abuse to any staff 
Leaving school without permission and in 
defiance of adult authority school 
Possession of a weapon considered to be 
dangerous by an adult at Hawthorns. 
Possession of illegal drugs  
Malicious allegations aimed at causing 
deliberate distress or disruption to another 

Immediate Exclusion, internal, fixed term 
or permanent.  
 

 

Requires immediate involvement of 
Headteacher/ AHT and may involve positive 
handling techniques 
 
Parallel Procedures for official out of school 
activities  
 
Could be managed move depending on context. 
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Suggested order of dealing with stage 4 and 5 behaviours that involve exclusions. 
 

Internal External Permanent 

At school At home At home 

1- 5days 1-5 days 3-45 days 

Present code in register. 
Not counted or reported 

Where safeguarding issues are 
known can be internal. Code E 

in register. Counted and 
Reported 

Code E in register 
Counted and Reported 

 
       Internal exclusions would not necessitate a reintegration interview unless it is thought useful. 

An external exclusion should always have a reintegration interview. A reintegration interview 
should discuss the immediate support the child will receive in the week following the 
reintegration, in conjunction with the child.  This will be recorded on a reintegration plan that 
must be shared with the parent and the child in an age appropriate way. 

 
 
Sexualised Behaviour  
Whilst it is normal for children to exhibit curiosity with regards their own bodies and physical 
development it is essential that clear boundaries are set to protect all children from abuse and 
to reflect cultural and societal expectations. It is appropriate to discuss incidents with the child, 
suggest alternative games, make a record of event and inform designated Child Protection 
teachers (Head / AHT). If a child discloses inappropriate serious sexual behaviour involving 
other children or adults, it is the legal duty of the adult to inform the designated child protection 
teacher immediately. Repeated or serious sexualised behaviour will result in a referral to social 
services and/or child protection agencies. 
 
Bullying 
Bullying is defined as the repetitive, intentional harming of one person or group by another 
person or group, where the relationship involves an inbalance of power. 
Bullying is therefore: 

 Deliberately hurtful 

 Repeated, often over a period of time 

 Difficult to defend against 
Bullying can include: 
 

Type of bullying Definition 

Emotional Being unfriendly, excluding, tormenting 

Physical Hitting, kicking, pushing, taking another’s belongings, any use of 
violence 

Racial Racial taunts, graffiti, gestures 

Sexual Explicit sexual remarks, display of sexual material, sexual 
gestures, unwanted physical attention, comments about sexual 
reputation or performance, or inappropriate touching 

Direct or indirect verbal Name-calling, sarcasm, spreading rumours, teasing 

Cyber-bullying Bullying that takes place online, such as through social networking 
sites, messaging apps or gaming sites 

 
Details of our school’s approach to preventing and addressing bullying are set out in our anti-
bullying policy. 
 
Physical restraint 
In some circumstances, staff may use reasonable force to restrain a pupil to prevent them: 

 Causing disorder 

 Hurting themselves or others 

 Damaging property 
 

Incidents of physical restraint must: 
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 Always be used as a last resort 

 Be applied using the minimum amount of force and for the minimum amount of time 
possible 

 Be used in a way that maintains the safety and dignity of all concerned 

 Never be used as a form of punishment 

 Be recorded formally and be reported to parents 
 
 
Links with other policies: 
 

 Learning & Teaching policy 

 Child Protection policy 

 Positive Handling Policy 

 Inclusion Policy 

 Equal Opportunities Policy 

 E-Safety Policy 

 Feedback and Marking policy 

 ICT policy 

 Confiscation and Search policy 

 Anti-Bullying Policy 

 Mobile phone policy 
 

 
 
This policy is based on advice from the Department for Education (DfE) on: 
 
Behaviour and discipline in schools 
Searching, screening and confiscation at school 
The Equality Act 2010 
Use of reasonable force in schools 
Supporting pupils with medical conditions at school 
It is also based on the special educational needs and disability (SEND) code of practice 
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Appendix 1 
 
 
 
  

TRANSITIONS ASSEMBLY BREAKTIME 
 
In addition to the School Charter:  
Walk in single file and silently as a 
class. 
Walk calmly and quietly (when not as 
a whole class). 
Keep your hands and feet to 
yourself. 

 
In addition to the School Charter: 
Enter and exit the hall without 
speaking. 
Keep your hands and feet to yourself. 
Listen to the assembly without 
communicating (spoken and 
gestures) unless asked. 
Listen to the music. 
Stay seated without communicating 
until guided to exit. 
Remain in seating order unless 
asked to move. 
Opt in to questions and singing. 

 
In addition to the School Charter: 
Ask before entering the building. 
Only bring in and eat healthy snacks. 
Only use school playground equipment and 
use it respectfully.  
Return all equipment to its rightful place. 
Play only in the designated areas. 
Speak politely and follow the instructions of 
all adults on duty. 
Stand still when the first whistle is blown. 
Walk calmly to line up on the second 
whistle. 

WET PLAY WHEN EATING LUNCH COMPUTERS 
 
In addition to the School Charter: 
Only leave the classroom with 
permission. 
Choose one of the constructive 
activities. 
Pack away and tidy up the things 
you have played with. 

 
In addition to the School Charter: 
Use please and thank you towards 
staff and people helping you. 
Eat your food without making a mess 
and with good manners. 
Keep the volume of the room as it 
would be in a restaurant. 
Only touch and eat the food that is 
yours. 

 
In addition to the School Charter: 
Always use the internet acceptable use 
policy. 
Only use the computers with permission. 
Only touch the computer that you are using. 
Always replace the computers/IPads back 
on charge after use. 
Log off but leave the computer on after use. 
Only use your own log in 
 

CLOAKROOM TOILETS AT HOME TIME 
 
In addition to the School Charter: 
Hang all your belongings on your 
own peg. 
Only touch your own property unless 
picking up property from the floor to 
keep the cloakroom tidy. 
Stand back and wait until there is 
space to move. 
Keep your hands and feet to 
yourself. 
Speak calmly and quietly in this 
space. 
 

 
In addition to the School Charter: 
Always flush the toilet. 
Always wash your hands. 
Check that all taps are turned off 
before you leave. 
Only use the toilet with permission. 
Use the facilities as you would in 
your own home. 

 
In addition to the School Charter: 
Clear your work area and pack equipment 
away. 
Leave the classroom neat and tidy ready for 
cleaning. 
Leave the school building calmly and 
quietly. 
Leave the school premises immediately 
unless going to an after school club or 
event. 
Go to the school office if you cannot find the 
adult who normally collects you. 
Walk home safely remembering the Green 
Cross Code. 
 

School and Area Expectations and Guidance 

Further guidance regarding the expectations of pupils at various key points within the school day are 
listed below: 
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Appendix 2 - Behaviour Policy regarding school phased opening during Covid 19:  

Following schools re-opening, the following will need to be adhered to regarding Government 
guidance. As a school, we understand the school closure will have caused some children to experience 
the feelings of anxiety. With this in mind, it is clear that some support in the transition back to school 
will be needed to be completed for all pupils returning – in particular, special consideration given to 
the promotion of pupils’ mental health and wellbeing whilst effectively reintegrating children back into 
school returns.  

Following the Government Guidance on the measures schools must take in order to re-open, parents 
and carers must be aware that changes to routines including start times, end times, recreational and 
lunchtimes must be made in order to open the school safely.  

The school has prepared a risk assessment which details the measures to be taken for children and 
staff whilst in the school environment. Where possible, minimal physical contact between members of 
staff and children at school must be adhered to, to ensure all can be kept safe.  

As always, it is therefore imperative that children arrive at school ready to learn and are able to follow 
the school’s expectations, behaviour policy and the risk assessment from the school.  

It is important to state that all staff in school have the right to enforce this policy and that all 
instructions given must be followed by all children attending the setting.  

It is essential that all children who are in school keep themselves and others safe within the school 
environment.  To do this they must follow the Covid-19 rules.  They are non-negotiable and set out 
to comply with Government advice. 

 Should there be an occasion where a child does not follow the school rules or expectations, 
this child will then be putting members of staff and other children within the school at risk. In 
most cases, we will follow the guidance in the table below. Where stage 4 or 5 is reached, 
parents/carers will be contacted immediately to either collect their child or to discuss their 
behaviour with them. It is the responsibility of parents / carers leaving their child at school to 
ensure they will be available and able to collect or discuss with their child should this need 
occur.  

 The school uses a range of strategies to support pupils in deescalating situations where a child 
displays extreme behaviours, which ultimately put themselves or others at risk of harm. Where 
this is the case, staff in school will contact parents and explain that their child is not safe to be 
in school and therefore cannot remain in the school building. These instances will be taken 
extremely seriously and this could result in your child no longer being able to access the 
provision in the current climate.  

• We understand that some children are vulnerable, this includes those with EHCPs (Education Health 
Care Plans). For these children a bespoke risk assessment will be completed. If any actions on the risk 
assessment are not adhered to, a parent/carer will be contacted to collect their child.  

• Any parent or carer wishing for their child to return to school following an incident from the above, 
will require a meeting with a member of SLT. This is for the safety of the child, others and members of 
staff.  

 It is an expectation that whilst your child is in school, that they adhere to the school’s 
regulations in relation to hygiene: they must follow instructions for handwashing, sanitising 
and use of equipment. Expectations about sneezing, coughing and tissue disposal will be 
shared regularly with pupils; it is an expectation this is reiterated at home by parents/carers in 
the best interests of all parties.  
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 It goes without saying that any serious breaches of hygiene and sanitisation – including 
spitting, coughing at others, wiping fluids on others – will be taken incredibly seriously and as 
such, parents and carers will be called to collect their children immediately. This will be dealt 
with extremely seriously and consequences will be put in place.  

 Children must follow guidance and instructions on how they are able to socialise in school with 
their peers and staff during this time; we appreciate that for younger children, further support 
will be needed with this, however the expectation is that children follow instructions for the 
safety of themselves, their peers and staff in school. During recreational time, outdoor 
learning and indoor learning, the same rules and expectations apply.  

• When moving around the school, children will – once again – be expected to follow adult’s 
instructions, which will include one-way systems, out of bounds areas and queueing at a safe distance. 
Children will be reminded of these new routines, however should children choose not to abide by 
these instructions, this will constitute as a breach of the behaviour policy and parents / carers will be 
called to collect their child.  

To support children with the expectations of behaviour in relation to Covid-19, we will use the table 

shown below: 

 

STEP What you do: 

1 
You keep yourself and others safe by following all the new Covid-19 rules in school. 

 

2 
You keep yourself and others safe by following all the new Covid-19 rules but 

sometimes need a reminder.  When this happens, you respond to this quickly. 

3 

You need regular reminders about the Covid-19 rules to keep yourself and others safe. 

You respond positively to these reminders. 

Your teacher might talk to your parent to support you remembering the safety message. 

4 

Despite reminders, you continue to act in a way which puts yourself or others at risk by 

not keeping to the Covid-19 rules.  Your behaviour is making others feel worried or 

afraid. 

You have needed to spend time in a safe space away from others so that other children 

and adults you work with feel safe. 

Someone has already spoken to your parents about whether it is still safe for you to be 

in school. 

We will make a support plan, or look at your support plan again if you already have 

one, with you and your parents to try and help you with other strategies to help keep 

you and others safe. 

5 

You do not use the strategies we agreed on your support plan and continue to risk yours 

and other people’s safety by not being able to keep to the Covid-19 rules.  Your 

behaviour stops other children feeling safe. 

You will not be able to continue to attend school because you are a risk to yourself and 

others. 
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