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Our vision:  

At Horsell C of E Junior  School we believe we 
are all 'made in the image of God'.*  

Through a commitment to Christian values and high academic aspirations, we strive to 

provide a rich and inclusive education for every member of our school family.  
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Horsell CofE Junior School 
 

TEACHING AND LEARNING POLICY 
 

‘Intent’ 

Curriculum vision statement:  

At Horsell C of E Junior School we provide a ‘rich and inclusive education’.  We believe that we 

all have unique, ‘God-given’ gifts that must be nurtured to their full potential in a broad and 

exciting curriculum. 

The Horsell Curriculum, through an engagement with the works of great thinkers, athletes, 

artists, writers, musicians and scientists, aims to challenge and inspire its children to become 

enquirers, risk takers, collaborators, problem solvers and compassionate guardians of the world 

in which they live. 

What does this look like in the classroom? 

1. School values are threaded through curriculum and planning choices 

2. Inspiring literature used as a stimulus for learning across the curriculum 

3. The use of high quality resources, to invoke awe, wonder, fun and enjoyment 

4. An emphasis on both our local and global environment 

5. Well-prepared, carefully considered lessons with strong subject knowledge at the 

forefront 

 

The Horsell Learner is: 

 

Inquisitive 

Ambitious  

Resilient 

Adaptable 

Collaborative 

Proud of their learning 

 

 

 

 

 

 

 

 

 

 
 
 
 
 



Horsell C of E Junior School Teaching & Learning Policy 
2020-22 

Page 4 of 8 

   
 

  

 
 

‘Implementation’ 
 

The key principles of teaching and learning are generic to all subjects of the curriculum. This 
policy therefore underpins every other curriculum policy. 

 
Our approach to pedagogy is summarized below: 
 

Teaching Model Cognitive Model Values Model Assessment Model 

Rosenshine Principles 
of Instruction 
See Appendix  

Bloom’s Taxonony 
 
See Appendix  

‘What if’ Learning 
 
See Appendix  

Assessment for 
Learning  
Marking expectations 
are listed in Appendix  

 
Our Teaching Model 

 
At Horsell C of E Junior School, we believe that we are all ‘made in the image of God’.  We want 
all members of our school family to fulfil their God-given potential.    

At Horsell C of E Junior school we are committed to providing consistency of education across 
every class in the school.  We base our teaching practice on current educational research and 
teachers are encouraged to critically engage with all aspects of their practice.  Every subject has 
key knowledge that children are expected to know, remember and understand and subject 
specific skills are taught alongside this key knowledge.  Children are encouraged to make links 
between the knowledge and skills that they have be taught in specific subjects across the 
primary curriculum as a whole.   High quality resources, and high expectations for all learners, 
underpin this approach. 

Rosenshine’s Principles of Instruction form the basis of the Horsell approach to teaching and 
learning and provide teachers with a common language when planning, evaluating, and 
discussing lessons.   Teachers are expected to understand these principles and employ them 
when teaching.   These principles are not designed to be a ‘teach by number’ list, nor do they 
provide a straightjacket for lessons.  They are a core set of features which, with regular use, help 
ensure ‘quality first teaching’ and learning cycles.  These elements can occur at different points 
in a lesson, or over a sequence of lessons, and can be integrated in different ways and at 
different times. (Rosenshine and Stevens, 1986; Creemers & Kyriakides, 2008). 

 

All Horsell lessons demonstrate main teaching inputs/modelling/instruction with Key questions, 
Key vocabulary and carefully considered tasks/activities that match the children’s needs.  Most 
lessons will feature plenaries, reviews or reflection points identified through knowledge 
organisers/quizzes.  The key elements of a Horsell lesson are illustrated in the diagram below: 
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Key Elements of a Horsell Lesson 

 

 
 
 
At Horsell Junior School we know that children are motivated to learn when they know the 
purpose of their learning.  
 
At Horsell C of E Junior School, children know the audience and purpose of their work by 
focusing on WHAT they are learning, HOW they are learning it and WHY they are learning it. 

 

All lessons include the following: 

 

 a learning objective (What are we learning?) 

 success criteria (How we are learning this?) and 

 a focus on the point/purpose or audience through T.A.P* (Why we are learning this?).  

*T.A.P= task, audience, purpose 
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Our Cognitive Model 

Bloom's taxonomy is a classification system used to define and distinguish different levels of 
human cognition—i.e., thinking, learning, and understanding.  It is a hierarchical system that 
categorises the thinking skills of students, ranging from recalling information which is the most 
basic skill to evaluation, which involves judging and stating an opinion about information.  
Teachers at Horsell Junior School are expected to use Bloom’s Taxonomy when questioning 
pupils and setting tasks so that all children are sufficiently challenged.    

 

Questioning Techniques 

Questioning is one of the most important aspects of teaching and teachers at Horsell Junior 
deploy a variety of questioning techniques.    Questions should range from knowledge recall to 
encouraging higher order thinking, and teachers use Blooms taxonomy when formulating 
question stems.  Questioning is always conducted in an atmosphere of mutual respect. 

 

Our Values Model  

 

Our Christian values of dignity hope, justice, love, forgiveness and service underpin all that we 
do and expect in our school community.  At Horsell Junior school we recognise that learning 
about life’s bigger questions - giving children the opportunity to experience awe, wonder, 
delight and joy – is vital if our children are to, ‘experience life in all its fullness’. There are many 
opportunities to unpack these values in our curriculum subjects; beyond RE, PSHE, and daily 
Collective Worship and teachers plan this half termly and detail ideas/links in medium term 
planning.  Teaching follows the principles of ‘what if’ learning, where pupils are asked to look at 
all aspects of life from a questioning and values based perspective. 

 
Homework 
 
At Horsell C of E Junior school we believe that homework is most effective when deployed to 
consolidate and practise learning and skills taught in the classroom.  New learning is best 
introduced in the classroom, with the teacher, so that children are not overly-reliant on parental  
support to complete tasks set.  
 
Our weekly homework provision consists of a written activity, reading activity, maths, spellings 
and daily reading.   The online platform is used to set homework.  Lower school (years 3&4) will 
be expected to read every night for at least 10 minutes. Upper school (years 5&6) are expected 
to read every night for at least 20 minutes. Reading records should be kept up to date and signed 
by parents and monitored by class teachers. Where children are not  completing homework, 
teachers will contact parents to discuss the school’s expectations. Children not completing 
homework will be asked to catch up during break time study, which is staffed across the year 
group and organised by the Head of Year.  Homework is given out on a Monday and is to be 
completed by the following Monday. Homework is not set during the school holidays.  
 
Our approach to homework follows our equality policy.  Homework should always be accessible 
for all children and where a child does not have computer/internet access, a paper based 
alternative, or school chrome book, will be provided. Where a child may struggle to access the 
learning through SEN, the parents should discuss this with the class teacher. It is then the 
teacher’s responsibility to liaise with the Inclusion AHT to consider a more appropriate 
homework offer for the child. 
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‘Impact’ 
 
Teachers continually assess pupil progress through questioning and assessment for learning 
during lessons and adapt their teaching accordingly.  Mini quizzing, and daily, weekly and 
monthly review are also used by teachers to inform their teaching and plan the pupils’ next 
steps.   
 
The longer-term impact of teaching on the children’s learning is measured through subject 
leadership, annual parent surveys, pupil conferencing, work scrutiny, internal and external 
moderation meetings, termly data analysis and pupil progress meetings.  The Governing Body 
examines the performance of pupil groups and monitors the delivery of the school’s curriculum.  
The school also benchmarks its performance against other schools. 

 

The Governing Body, Headteacher and Deputy Headteacher and Inclusion AHT have a 
responsibility to ensure this Teaching and Learning policy is evident in practice. Descriptions of 
effective teaching and learning in this policy are used in the monitoring process through a 
range of activities such as drop ins, formal lesson observations, year group review mornings, 
work scrutiny, planning scrutiny, analysing assessments through pupil progress meetings, 
quality assurance within year groups, talking with children and staff and looking at the impact 
of feedback/marking. 
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Appendix A 

 
Rosenshine’s Principles of Instruction 
 

The Rosenshine Principles What does it look like in the classroom? 

Daily review Learners ‘look back’ at the start of a lesson to put 
learning in context. 

Present new material using small 
steps 

Learners acquire new learning in small steps, 
carefully explained by the teacher 

Ask questions.  Teachers questioning is open and frequent, using 
Bloom’s Taxonomy as a framework, and deploying a 
wide variety of questioning techniques* 

Provide models. Pupils should have a model and visuals in every 
lesson 

Guide student practice Lessons follow the ‘I do – We do – You do’ approach.  
Success criteria are used. 

Check for student understanding The teacher /TA frequently assesses pupils’ 
understanding. (assessment for learning) 

Obtain a high success rate Teachers correct misunderstandings as quickly as 
possible and pitch the lessons correctly 

Provide scaffolds for difficult tasks Scaffolds are used and withdrawn when no longer 
needed.  Careful consideration is given to those 
children with additional needs so that they can 
access the learning independently.   

Independent practice Pupils are given sufficient time to practise and 
embed key knowledge and skills.   

Weekly and monthly review Low stakes quizzes are used to embed knowledge 
and identify gaps.  Knowledge organisers, which are 
also shared with parents, are used frequently so that 
children are clear on the key knowledge and skills 
that they need to learn for each subject.  Quizzes 
should take place at weekly and monthly intervals for 
each subject, to ensure knowledge is embedded in 
pupils’ long-term memory. 
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Appendix B 

 
Bloom’s Taxonony 
 

Teachers use the vocabulary set out in the table below to ensure that there is a culture of high 
expectations in all lessons and learning tasks. 
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Appendix C 

 
Questioning 

 

Children sit with a talking partner and these are changed every week.  Where this is not possible 
this is in agreement with the Inclusion AHT.  Children are encouraged to talk to their partner 
when open questioning is being deployed and children are given the opportunity to formulate 
their answers before a random pair (selected by a lolly stick) is selected to answer.  Children 
should be explicitly taught how to work with their talking partner at the start of every new 
school year and teachers should continually model their expectations so that all children, and not 
only the most articulate, engage with talk partner work.  Talk partners should not be used when 
the teacher is asking closed questions. 

 
Questioning Techniques 
 

Taken from ‘The Learning Rainforest’ Tom Sherrington 

Cold Calling 

Principle: All students should be involved in 
engaging with the teacher-student dialogue 
with time to think, and not be allowed to 
hide, dominate or be overlooked. 

No hands up. Teacher asks questions and 
then selects children to respond based on 
their knowledge of the class, avoiding the 
pitfalls of hands-up or calling out.  This 
should be the default mode for most 
questions. 

No Opt-Out: (Based on Lemov, TLAC) 
Principle: Students should feel safe in 
answering when unsure but, if they don’t 
know or get things wrong, they should be 
given the opportunity to gain confidence by 
consolidating correct or secure answers. 
Also, students should not be allowed to opt 
out by saying ‘I don’t know’. 
 

If a child or several children get an answer 
completely or partially wrong or they say 
they don’t know, the teacher moves to other 
children or provides the correct answer.  But 
the teacher then goes back to all those pupils 
who made errors or couldn’t answer giving 
them a chance to now say the right 
answer.  This gives children an opportunity 
for practice but if done routinely, it also 
means that children soon learn there is no 
value if offering ‘I don’t know’ as a defence. 

Probing:  

Principle: In order to explore a child’s 
schema in any depth, teachers must ask 
them several questions; asking several 
children one question each provides shallow 
responses compared to when each child has 
to provided multiple responses. 

In any given exchange, teachers are asking 
each child 3,4,5 questions before moving on, 
probing for understanding, checking for 
misconceptions, adding extra challenge, 
providing scaffolding to engineer success.   

 

Say it again, better: 

Principle:  It is  normal for first responses to 
be half-formed as children think aloud and 
formulate ideas. A second opportunity to 
respond allows them to finesse their 
answers, adding depth, accuracy and 
sophistication.  It is important not to inhibit 
students when they are unsure; it’s also 
important not to allow them to assume 
mediocre answers are good enough. 

 When children offer a short, half-formed of 
partially incorrect answers, the teacher says, 
‘thanks, that’s great….now say it again 
better.  Try again but make sure you add in X 
and link it to idea Y’ giving the children an 
immediate opportunity to give an improved 
response. 
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Whole-Class Response: 

Principle:  This provides quick feedback to 
the teacher about the success of the relevant 
teaching and learning exchanges, identifies 
individuals who need further input and can 
help direct subsequent questions. 

 

Using whiteboards, the teacher sets the 
question, gives some response time and 
then, on cue ….3,2,1 Show Me…. Children all 
show their answers at once.  A simple A, B, C, 
D = 1,2,3,4 show of fingers also works very 
well for multiple-choice.  The teacher then 
engages with the responses. and adjusts 
teaching accordingly, consolidating, re-
explaining or moving on as appropriate. 

Checking for Understanding: 

Principle:  Teachers should not assume that 
knowledge aired and shared in the public 
space of the classroom has been absorbed; 
learned, by any individual.   It’s necessary to 
check for understanding from students to 
determine whether they understood what 
you meant.  Do they now have the level of 
understanding you are aiming at? 
 

After any question exchange with a 
particular child , the teacher asks a number 
of other children to relay back what they 
have understood.  Even if they are answering 
a question that someone else has already 
answered, it is valuable for others to be 
given a chance to offer their version, 
showing what they have understood and, in 
so doing, giving the teacher feedback about 
how successful the teaching has been.  It is  
especially powerful to ask multiple children, 
often yielding various different responses 
which throw up subtle points for further 
teaching. 
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Appendix D 

 
‘What if’ Learning 
 

There are 24 strands to the ‘what if’ approach, listed below.  Some examples of what this might 
look like in the classroom are listed on the right.  

 
 

Our curriculum asks ‘what if’ questions by.. What might this look like in the classroom? 

..connecting faith with all of life 

 

 

 

..honouring the wonder of God’s world 

 

 

 

 

 

 

..curiosity about life’s big questions 

 

 

 

..towards meaning, significance and 
purpose 

 

 

 

..towards seeing people holistically 

 

 

..towards being challenging and changed 

 

 

 

..towards celebrating grace 

 

 

 

..towards appreciation and gratitude 

 

 

 

Teachers can foster this oneness of 
knowledge by making connections across 
subjects and bringing these to students’ 
notice, showing how faith plays a role in 
history, science, or literature. 

by balancing analytical/naming exercises 
with fuller experiences (Students can label 
the parts of a flower with a real one on their 
desks. A display can include both diagrams 
and images of flowers and attend to what 
flowers can mean in certain circumstances, 
such as “I love you” or “We remember”) 

 

 Pose the big questions, and encourage 
students to ask them (e.g., “How did the 
pattern get into numbers?”) 

 

Asking Why? questions is appropriate in all 
subjects. Questions are asked in a way that 
signals they are weighty and worth grappling 
with. 

 

 

 

 

 

Teachers model being challenged and 
changed: “When I first read this poem it 
made me angry, but then I thought about it 
some more … 

Teachers might point out that you can’t 
produce a masterpiece in art just by 
following certain rules. The same applies to 
poetry and design. Sports, too, are more 
than rules.  

Teachers can model and encourage 
appreciation and thanks, both in relation to 
students and by expressing gratitude for the 
things in creation that are studied. 
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..toward delighting in God’s world 

 

 

 

..towards focused loving attentiveness 

. 

 

.towards respect and reverence 

 

 

..towards trust and affirming faith 

 

..towards humility and hospitality 

 

 

 

..towards seeking the good in others 

..towards finding worth through love 

..towards interdependence and community 

..towards love and forgiveness 

..towards hope and joy 

..towards self-control and peace 

..towards embracing responsibility 

..towards Christian values and virtues 

..towards healing brokenness and seeing 
justice 

..towards encouragement and working for 
change 

..towards giving and serving others 

Lessons allow time to revel in sounds in 
music and poetry, to enjoy textures and 
colour in art, and to be enchanted by the 
structure of crystals, the elegance of DNA, 
and the beauty of numbers 

Teachers might read a text slowly aloud 
together in English class or modern foreign 
languages 

Lessons show the challenge of lives lived well 
in hard places – this can be explored in 
English, history, and geography. 

Ways of learning that require mutual trust 
and depending on each other can be built 
into lessons.  

Teachers should seek to model humility and 
a stance of openness to learning from 
diverse others, and draw attention to the 
achievements of other times and cultures 
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Appendix E 

 
It is the responsibility of the class teacher to ensure that all children’s exercise books are in 
the classroom at the start of the school day.  
 

 
 

 

Maths 
Maths No Problem – years 3, 4 and 5: 
The maths journal and workbook should be reviewed by the teacher every day by 
completing the traffic light assessment spreadsheet ( RAG). Teachers note 
misconceptions and address them in the next lesson or call back session. Pre-
teaching of knowledge should also be used to level-up children with peers. 
Teachers to comment once per week in the journal with a next step or wish. 
Children to self-mark work book and assess with a traffic light box during each 
lesson ( RAG). Teachers’ assessments in the class tracker may differ from the child’s 
own assessment. At the end of every chapter children complete a chapter review. 
These will inform the placing of children into intervention groups.  
Years 6: 
Every lesson: 

 Children RAG square against learning objective in workbooks. 

 Children self-mark 

 Incorrect calculation: ‘c’ for correction – children should correct it in 
purple. 

 Once a week a teacher comment of either a wish or next steps. 

English 

Symbol Meaning Frequency 

 
Respond to 
this now/in 
EMA/next 
lesson 

At least once a 
week (written as a 
question or 
instruction) 

 
Underline 
with a ruler 

Any lesson 
date/title not 
underlined 

 
Correct this Grammar or 

comprehension 

 
Spelling error 
to copy x3 

Most lessons 
underneath the 
work- write 
correctly for the 
child to copy. 

 
Next step When appropriate  

Please note: 

 For spelling corrections, a maximum of 3 per piece for lower 
school; 3 per page (if work longer than a page) for upper 
school. 

 Punctuation errors are identified through teacher correction 
such as circling a missing capital letter or adding in the missing 
punctuation. To challenge more able children, the teacher’s 
wish can be to ask the children to find the punctuation error 
on a particular line with a wish identified in the margin. 

Exceptions: 

Grammar marked with RAG against objectives. If red, a  or  
should address how to achieve this.   

Science 
Every lesson: 

 All misconceptions in scientific understanding should be addressed. 

 Self-assessed mini quizzes to be used by children 

 A maximum of 3 technical spellings to be corrected (re-write at the bottom of 
their work).       X3 

 Time to respond should be given. 
Every unit: 
Years 5 and 6 should adopt a written evaluation/investigation at the end of each 
unit of work to show a mature style of writing across the curriculum. 

RE 
Every lesson: 

 Key misconceptions regarding the subject matter must be addressed 
through marking. 

 Technical spelling errors of technical vocabulary must be identified.         
X3  

Every Unit: 

 One wish          to challenge thinking or to provide next steps.  

 Mini quizzes to be used and self- marked to assess understanding.  

 When pupils are self-marking or editing their work it must be done in 
purple 

Live feedback 
Teachers can give 1-1 verbal feedback to identified children (“Live 
Marking”) where the children write under their work, with sentence 
starter: ‘I spoke to my teacher and…’ comment for the children to 
complete in purple pen. This replaces any other form of written 
marking by the teacher, but the teacher must check this book. This 
feedback with the child can take place at any point in the lesson e.g. 
after the child has started the task and feedback is given to progress 
their writing. 
 
 

All subjects. 

 Marking should be fair and consistently applied by ALL staff. 

 It needs to be positive and constructive. 

 Marking should be completed by the teacher in green pen. 

 Teachers should model expected standards of handwriting in their 
marking. 

 Children initial to acknowledge that they have read the feedback in 
purple pen.  

 Marking should take place as soon, after the work is completed, as is 
possible and, where appropriate, the pupils should be involved.    

 Marking can include self-marking, group-marking, “critical friend” peer 
marking, using something positive and something to develop e.g star 
and wish. These should be written using purple pen. 

 Children should be given time to respond to marking after a wish/next 

steps. This can be within lesson time or EMA. Wishes should be phrased 

as questions for children to answer or a task for them to complete.       

   to show that the pupil must respond to the wish they 
are given. This is a question which allows the children to 
check, edit or solve in response using purple pen 

   to show the next steps the pupil should take to  make 
progress. This could be to support improvements in their 
work the next time they complete it. 

 History, geography and art & DT are marked with peer-
assessment, self-marked mini quizzes and a learning 
objective self-assessment grid. 

 The final week before each half-term or full-term break, 
week of parents’ evening and assessment week is a non-
marking of books week. Where work is in books, it 
should be self or peer assessed in purple pen. 

 If marking for visually impaired/SEN children, teachers 
may adapt the policy for what works for the child they 
are marking for.  
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Appendix F 
 

Teaching and Learning Expectations 
 

Lesson Planning 
 
Lesson planning will be saved on to the lesson slides on slide 1. Within this slide, the following  
must be included: Introduction/warm up, key questions, vocabulary to teach, resources needed, 
instruction for TAs, modelling key criteria and expectations for the task. Marking instructions will 
be needed where appropriate.  
Monitoring of the planning folder will be completed by SLT regularly but will be focused on 
through QA reviews. Heads of Year are expected to monitor the planning to ensure the teaching 
and learning policy is being adhered to. 
Planning is expected to be shared equally within each year group with support, when required, 
available through subject lead support. It is expected to follow the school’s long term planning 
overview. Within an academic year, planning subjects should be switched termly to ensure that 
staff experience planning for a range of subjects and  are not’ deskilled through their time at the 
school.  Planning must be ready by the Friday before it is to be taught. This includes all resources 
ready in the year group trays. 
 
Presentation expectations 
 
Our high expectations are demonstrated through our presentation in books. Within most 
lessons, DUMTUMS (Date, underline, miss a line, title, underline, miss a line and start) are 
expected. This would not be necessary within a Maths journal where the In-focus activity stuck 
into books would replace the need for a title. Titles need to be meaningful and appropriate..  
Usually the title is the learning objective for the lesson and should be proceeded by WALT, which 
stands for ‘we are learning to’. 
 
Children, when commencing in Year 3, are expected to write in pencil until they obtain their pen 
licence.  When writing in ink, pupils must use blue pen at all times.  
 
Where children draw, a pencil is expected to be used. Where they label, they need to use a ruler 
and pencil to complete the line. Grids and tables completed in English, Science and Geography 
should be given to the children where necessary so the time spent in lessons is on completing 
the success criteria, and not spent on completing admin tasks. Children are expected to have: a 
sharp pencil, a blue ink pen, a 30cm ruler, a rubber, a sharpener, coloured pencils and 
headphones to complete ICT lessons independently. Parents are expected to review this 
regularly to ensure lessons are not stopped due to not having the correct equipment.  
Classrooms are equipped with additional resources for pupils who do not have their own 
equipment but this is followed up with parents. 
 
Classroom expectations 
 
All classrooms must contain the following: 

 A maths working wall showing the learning of the week, with appropriate mathematical 
vocabulary.  This should be in full view and, where possible, at the front of the classroom 
so that it can be referred to throughout the week. 

 An English working wall with key vocabulary, learning objectives for the unit (key LO for 
the unit? and exemplars.  This should also be at the front of the classroom. 

 A spelling display at the front of the classroom showing the spelling rule being taught 
that week 

 All boards should backed with paper.  Bright colours for the displays at the front of the 
classroom should not be used as this can be difficult for SEN pupils. 
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 A science display which includes scientific vocabulary. 
 The school vision and value of the half term 
 A display of the class contract 
 The names of the week’s class greeters to be on the wall by door of the classroom so 

that they are clearly visible to any visitors.  Greeters should be changed weekly. 
 Displays should contain handwritten headers etc. so that the handwriting script is 

modelled to all pupils  
 Clearly labelled trays so that children can be as independent as possible in the classroom. 
 A display – usually related to foundation subjects – showing the learning over a 

particular topic - this can be a work-in-progress and added to over time. 
 An RE display 
 Timetables/class lists should not be stuck up around teacher’s desks: they should be 

stuck on the door, along with monitor lists, etc.  Any pupil names on display should be 
first names only due to GDPR. 

 A ‘Serenity’ space for reflection opportunities. 
 A ‘Reading Corner’ or other similar space, populated with high quality and age 

appropriate texts. 
 A bible timeline and a historical timeline 

 
Classrooms are expected to be safe and clear of clutter. Personal artefacts such as teacher’s 
phones are expected to be silent and placed away in a bag away from the children. Any safety 
concerns or breakages are expected to be notified to the  site manager. Children must be seated 
where they can see the board and hear the teacher. Teachers should ensure that the classroom 
is tidy before they leave at the end of the day; items should be picked up from the floor, tables 
clear of clutter and the teacher desk should be clear so it can be deep cleaned.  Books and 
resources should be accessible to the children so learning time is not wasted by giving out 
resources within lessons.   
 
The classroom environment is a very important learning space and all teachers at Horsell Junior 
School are expected to follow the guidelines above. 
 
Quality Assurance 
 
QA takes place weekly on a Monday morning before the school day for 20 minutes.  It is 
conducted in year groups with the focus given across the whole school.  Examples of QA include 
English book scrutiny, lesson observations within year groups, Pupil Premium study, safeguarding 
and behaviour study. These monitoring activities will enable the year group to look at 
consistency and standards across the team and for SLT to review next steps based on the results. 
Quality Assurance will feed into subject reports, Governor feedback and SLT meetings. A termly 
timetable will be sent to staff in advance which specifies the weekly focus and all QA documents 
will be saved on the staff drive under ‘Whole School’. Where a study is around specific children, 
their initials should be used instead of full name.  
 
All teachers who are outside of their NQT year will have subject responsibilities. They will ensure 
they are up to date with the statutory requirements within their subject and ensure they keep 
up-to-date with any impending subject changes. Subject leaders need to ensure their subject 
handbook and website area includes current planning,  long-term plans and the most recent 
subject report. Some subjects may require a further statutory report stating how funds, such as 
pupil premium funding or PE sports premium funding, have been spent.  Subject reports  will 
ensure the provision is clear for key focus groups such as those with SEN, children with pupil 
premium funding and those who are considered gifted or more able within that subject area. 
Subject leads should complete learning walks, book looks and pupil conferences to ensure they 
are fully aware of how their subject looks across the school. Subject leads will present their 
reports to governors and SLT identifying how they have spent previous budget, areas of 
improvement needed and evidence of pupil voice within their subject from across the school. 
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Subject monitoring should take place every term. The subject report is due to be submitted to 
SLT at the end of January where it will be reviewed. Bidding for a budget for the next academic 
year will be as a result of the actions and bid within the subject report. It is expected that the 
subject lead reviews the impact of previous spending within their report each year. 
 
This policy is to be followed alongside: 

 Equality Policy 

 SEN & Pupil Premium Policy 

 Covid Remote Learning Offer 

 Assessment Policy 

 
 
 

 
 
 
 
 

 
 
 
 

 
 
 
 


